The acquisition of Standard English by speakers of other languages and by speakers of non-standard dialects seems to differ (1) in motivation, (2) in the perception of Standard English, (3) in the social significance of Standard rnglish, (4) in the cultural heritage and its influence on man's identity and self-respect, () in the source language/dialect as a system, (6) in deep structures, and (7) in matters of performance. Because they differ in more ways than they agree, their teaching methodologies should not be the same. A modified ESOL approach is suggested for teaching Standard English to speakers of Black English: this teaching should be based on a cross-disciplinary approach that helps the learner overcome the harriers resulting from sources other than linguistic ones. major emphasis should be placed on the fact that the speaker of non-standard English is a native speaker of the language; rather than seeking competence in a language unknown to him, he wishes to acquire new ways of performing in the same language. Discussed is the State University of New York College at. Cortland's graduate program in English sociolinguistics for prospective and experienced English teachers, which offers training in both English for speakers of other languages and Standard English for speakers of a non-standard dialect, with special attention on the latter. (AMM) 
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In light of this assumption it has been suggested that identical or at least very similar techniques can be used to teach English to both. On the other hand, there are differences between the acquisition of English by a speaker of a language other than English and such acquisition by a speaker of a non-standard dialect. It is therefore the object of this study to examine some of the differences between the acquisition of a second language and that of a second dialect and to suggest, very tentatively, what directions should be taken in the future to determine the extent to which second language methodology can safely be used in the teaching of a second dialect.
Standard English, a common goal
Standardization of a language
In his study of language standardization, Punya S. Ray asserts that we ordinarily speak of standardization in relation to tools. . . .When this concept is applied to languages, we stress their toollike character: A language is from this point of view only an instrument of communication, not a symbol of revelation, only a means, not an end. And we pursue the analogy to raise questions about cheapness, dependability and uniformity.
Thus, the standard dialect of language X owes its status, not to its linguistic quality, but to the need for an economical, dependable and uniform tool of communication. Hence, the standard dialect, say, Standard American English, merely reflects the arbitrary choice by its speakers deranding upon the external history and should therefore be assessed accordingly. 
Perception and production
There are reasons to believe that the speaker of a non-standard dialect decodes both the standard dialect, which he hears in schools and offices, and his own non-standard dialect, which he speaks at home and with his friends on the street. To encode a message, however, the non-standard speaker uses only the vernacular. Some scholars suggest that this is an indication of the fact that the encoding process is not necessarily the inverse of the decoding process.
On the other hand, we must take into consideration that a Non-standard English speaking individual is constantly exposed to Standard English and can probably not help but learn how to deoode it. The lack of motivation to learn Standard English seems never to be strong enough to prevent a person from trying to understand what is being said.
Class consciousness does not enter into play, since successful decoding does not have to be revealed.
The speaker of another language is in a less fortunate position, although it can be assumed that he is more likely to be successful in the decoding than in the encoding process. To be sure, instructors of English as a second language know how difficult it is for ttreir students to perform well in an oral comprehension, exercise carried on at normal, that is, native speed but the learner is relatively better off when he tries to understand than when he speaks.
5.
ScAol2g4oal aspects 3.1 Language and dialect
The distinction between languages and dialects is a moot question.
The traditional argument on the basis of mutual intelligibility is too semantically oriented and the feat that national boundaries often out through territories with ethnically related populations complicates this issue even further. The recent attempt of American sociolinguists to correlate language with competence and dialect with performance brings us into the realm of far more promising deliberations. As a matter of fact,
Labov's conclusions in this respect agree with the general paint of view expressed by Chomsky that dialects of a language are apt to differ from each other in low-level rules, and that superficial differences are greater than those differences found (if any) in their deep structures.
Let us thereore assume, at least for the purpose of this discussion, that a given language, say, English, is the overall linguistic system and that a dialect, any dialect of English, is the superficial manifestation of that system conditioned by the geographic, social, functional or occupational forces that act upon it.
Geographic and social dialects
Geographic dialects are easy to understand. The common man in Amerioa travels widely and experiences personally the regional variations as they occur here and elsewhere, The American mobility has helped appreciate more fully many of the findings in present-day dialect geography.
Social dialects are more difficult to understand because they are not as Even among the data gathered by regional dialect geographers, several features are also socially significant. As a result, the geographic and social aspects of our rural dialeots could easily promote an increased interest in the social dialects of urban centers.
Prestige dialect, --language or dialect
It still is quite common to think in terms of a standard language and one or more non-standard dialects. Language seems to stand here for .good, acceptable and dialect for bad, sloppy and lazy. It is true, we have substituted the prefix sub-for the more neutral non-but the language-dialect dichotomy, as it is currently used, still perpetuates the old fallacy.
If we do not mean it, let us be careful in our choice of words.
4.
Cultural as cots
Foreign culture
The foreign national who is a speaker of a language other than English is a product of his own native culture. He identifies himself as such and
shows by means of his behavioral patterns that he understands and respects his traditions. Identity and self-respect are therefore not at issue. The acquisition of a new language is not a cultural problem because he does not intend to give 1p his own cultural framework and to substitute the target culture for it. The English instructor, here as well as abroad, does not question the value of the learner's native culture, taking it for granted that the latter will absorb in his classes as much cultural and linguistic information as is possible without relinquishing his native cultural patterns.
Non-English heritage
The member of a non-English speaking minority, such as the MexicanAmerican, the Puerto Rican, the American Indian, holds, culturally speaking, a somewhat weaker position in that his self-identity and self-respect depend to a great extent upon the strength of his own tradition and his ability not to jeopardize his group membership by his desire to learn English. In other words, his cultural seourity is dependent upon finding a compromise formula by which he sees himself as a ember of a pluralistic society who, at the same time, is loyal to his native language and culture, is a citizen of this country and speaks the language of the majority. lead to the production of a large number of bidialectal speakers, who, without reluctance or apprehension, would be able to shift from one dialect to the other just as a bilingual speaker shifts from one language to the other without often remembering when and why he shifted and which language he had spoken when he conveyed a certain message. Labov argues to this effect that, when we look at English dialects from the viewpoint of similarity rather than differentiation, the differences do not appear very great. They are largely confined to superficial, rather low-level processes which have little effect on meaning.5
Since the main body of dialect differences seem not to affect the semantic or "deep structure" level, he finds it increasingly plausible to write pan-dialectal grammars in which the differences between the various dialects will appear as stages in the evolution of the language as a whole --to some extent in a linear series, but also as a set of parallel and competing lines of develop ent.6 -10- It is therefore quite possible that future research in sociolinguistics will show that two subsystems, in addition to differing in surface structure, also possess a number of deeper oppositions at various crucial points of the entire grammatical system.
Deep structure differences between English and, say, Spanish or French are of course quite obvious. The difference between two language systems goes all the way down from deep structure to the physical manifestation of the speaker's performance. Hence the mastery of a second language can only be achieved when the learner has acquired the "deep" knowledge of the target language together with the ability to project this knowledge to the 9 surface.
Competence and performance
Despite some deep structure differences between Standard English and Black English, it is however reasonable to assume that the two subsystems differ predominantly in their surface structures. In the discovery of surface differences, the social dialectologist has evidently gone in full circle and returned, regardless of his generative model, to the premise of structuralism that the grammar of a language can be discovered from a corpus. The revival of discovery procedures and the restriction of intuition may come as a shock to the theoretical generativist but the competent manipulation of data, not only by the generative dialectologist but also by the generative historical linguist, seems to suggest that the compromise between a careful analysis of physical data and a rule-oriented interpretation of these data can be very successful.
Performance as a starting point suggests itself as an appropriate procedure also in teaching, as long as the instructor goes beyond mere imitation and seeks to develop linguistic competence in his students. It seems logical at this point to suggest that, in view of the fact that ESOL and SESOD differ in more ways than agree, their methodologies should, by the same token, not be the same. The use of TESOL methods alone can therefore not be expected as panacea to teach Standard English to, say, speakers of Black English. A modified TESOL approach should therefore be conceived with a stronger focus on differences rather than similarities. Quite to the contrary, the students shall be alerted to the existing differences such that they may, as teachers of English as a second language, employ certain techniques and as teachers of Standard English to speakers of a non-standard dialect, certain others.
The Cortland Project differs from related programs in a number of ways:
(1) The curriculum is cross-disciplinary in nature and exposes the student to a variety of fields in order to broaden his background in psychological, sociological, cultural and linguistic matters;
The program allows for nearly no electives. It is a very compact package within which the student can only take the courses that have been designed especially for this particular program;
The "foreign language" requirement for this program can only be satisfied, if the Master's candidate has an average knowledge of the native language or dialect of his prospective students, hence Spanish, an American Indian language, slack English or a non-standard dialect from a rural community would all qualify; (4) Field experience shall be provided, in particular for those whose interest lies in SESOD. They will observe classes in inner city schools, practice-teach there and may tutor persons enrolled in various regional programs for the disadvantaged; (5) Research will be greatly encouraged. The students are expected to carry out, under the guidance of our staff, at least one major research project and submit the results of the investigation, in form of a term paper for the "Directed Study" Course, as partial requirement for the Master's degree. The data for this paper can be gathered on field trips or in libraries according to the inclination of each particular student. should of course be incorpomwl in the approach in order to build into the learner's mind the set of restructured and reordered rules and to achieve the desired automaticity in the response. Hence, a limited use of second language teaching methodology appears appropriate to cope with the specific problems of a non-standard English speaking learner. However, the major emphasis should be placed on the fact that the speaker of nonstandard English is, after all, a native speaker of the language, who rather than seeking competence in a language unknown to him wishes to acquire new ways of performing in the same language.
1.
DIFFERENCE BETWEEN TWO TYPES OF SPEECH ACQUISITION' ENGLISH TO SPEAKERS OF OTHER LANcipAr-I AND STANDARD ENGLISH TO SPEAKERS OF A NON-STANDARD DIALECT
A.
Difference in motivation
The speaker of another language usually wishes to function adequately in a Standard English speaking environment, whereas the speaker of another dialect may and often does not see the reason why he should adjust linguistically to the environment of a different social class.
B.
Difference in the perception of Standard English
The speaker of another language does not comprehend Standard English, nor any other variety of English for that A.atter, whereas the speaker of a non-standard dialect seems to have usually no comprehension problems.
C.
Difference in the social significance of Standard English
The speaker of another language does not correlate the target language or dialect with the social class of its speakers, whereas the speaker of a nonstandard dialect sees in Standard English a set of speech patterns that, like a shibboloth,mark the speaker a*lember of an alien social group.
D.
Difference in the cultural heritage and in its influence on man's identity and self-respect
The speaker of another language is the product of a different culture and his identification with his culture gives him self-respect, whereas the speaker of a non-standard dialect is often unable, for reasons beyond his control, to clearly understand his cultural heritage, a fact that may affect his identity and make him underestimate the adequacy of his vernacular.
E.
Difference in the source as system
The native speech of the speaker of another language is a linguistic system that is, regardless of any genetic relationship, totally independent from English, whereas that of the speaker of a non-standard dialect is not an isolated system but rather a subsystem of the English language.
F.
Difference in the deep structures
The speaker of another language must build into his mind the deep structure of English in order to acquire mastery of the target language, whereas the speaker of a non-standard dialect already possesses the main body of English deep structure and is only expected to make some adjustments to it in order to become conversant in Standard English.
G.
Difference in matters of performance
The performance in Standard English by the speaker of another language will result from the learner's acquisition of deep and surface structure rules as well as of an appropriate lexicon, whereas the performance in Standard English by a speaker of a non-standard dialect requires only the adjustment of a few deep structure and of a larger number of surface structure rules whose internalization permits him, not to speak a new language, but to shift to a different dialect. 
